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"Assessment of Advanced ESL Students 
through Daily Action Logs" 

1 A BRIEF RATIONALE FOR ASSESSMENT 

While innovation and creation of new lessons are always exciting, innovation 
and creativity have their difficulties. New ways of grouping students demand that 
there be frequent examination and assessment of class content, purpose, and 
functions. Decision making and final assessments about students and levels of 
proficiency can be improved if attention is given to more frequent assessment, 
consistently made throughout the semester rather than final evaluation forms, a 
few examinations, and frequent quizzes. For this purpose, not only must I learn to 
understand student behavior, but I must record my observations. 

Most importantly, in the attempt to evaluate my quite varied population of ESL 
students, I should not only assess my students' progress and work, but my own as 
well. Do I diversify my approach at all? Do I plan proper follow-up? Do I really 
know most of my students?; and do they let me? 

My approaches to these somewhat daunting tasks of assessment and evaluation 
are not research oriented, that is, there is no exhaustive analysis made or 
representative sample data gathered. My own interpretation of action research (Van 
Lier, Interaction 217-224) has been one of specify - implement - evaluate - and 
improve the cycles of my teaching by modifying my lessons and techniques, and 
listening carefully to what students say. In other words, think like a student about 
my own teaching. Continued evaluation and modification would embrace not only 
the content of the curriculum, but also the objectives and functions. 

2 INCREASING THE PERSONAL KNOWLEDGE OF STUDENTS 

In 1962, Polanyi (1958), stated that all knowledge has a tacit dimension (i.e., 
understood without being directly expressed) for action, influence, or control 
through which understanding is possible. He believed that experience alone did not 
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lead to knowledge and that rational reflection upon, and examination of, an 
experience is necessary to develop one's understanding. Polanyi (1958) called this 
'personal knowledge.' 

Recent writings have discussed the use of portfolios (Tierney, et.al,. 1991), logs 
and journals, for both teachers and students to seek this 'personal knowledge' as 
Polyani called it. For one example, Richards (Reflective 7) illustrates the value of 
the data derived from log and journal writing as an insight into teachers' and 
students' thinking. By incorporating the use of journal writing as Richards 
(Reflective 7) points out, teachers and students are able to explore topics of interest 
that may not be possible within the time frame of a 50 minute class. Further, an 
additional avenue of communication beyond the verbal is offered and students use 
writing for authentic communication directed to the instructor. 

Through deliberately and purposefully reconsidering their experiences through 
an extended project and assignment like the "Daily Class Action Log", and by 
reviewing their thoughts and actions in light of this type of rational reflection, I felt 
my students gained a deeper understanding of my teaching and the learning 
episodes they experienced. In turn, through their comments, I also gained 
significant information to improve my teaching. 

3 THE DRAWBACKS OF USING ONLY FINAL EVALUATIONS 

While I still consider final evaluations very useful for making my teaching more 
effective for the next semester , in my view, the greatest disadvantage of using only 
a final evaluation is that the particular student has left and the teaching episodes are 
far removed from that same student. On the minus side, final evaluations are after 
the fact and retrospective. On the plus side, daily class logs are close at hand to 
me, and thus allow me to be proactive and anticipatory of problems that are both 
unfolding and that are likely to arise in particular students. 
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As an analogy to my own teaching, in order to help students achieve greater 
language proficiency through reflection on their learning experiences, there is an 
ongoing, daily need (hence the daily log) to help them make the tacit in our daily 
classes become explicit. In doing so, they are able to re-examine their experiences 
and learn from them in new ways which may not have been initially apparent. 

As a source of consistent evaluation of students and timely assessment of my 
teaching as it is unfolding, daily logs are no longer seen merely as routine student 
assignments: they are now an integral component in all my classes and a powerful 
tool for my own self-assessment. I also use the Mid-Term/Final Evaluation form, 
and Student Information Form. 

In direct contrast to journal writing, I promoted and encouraged that the log 
writing be strictly confined to what was happening in the class, specifically in mine, 
and other classes if the student so decided. Also in contrast to journal writing, the 
entries were limited in length by the fact that they only were given an inch of space 
per day from the CalendarMaker program I created the Daily Action Log with. Very 
often, journal entries can vary in length, but not so with my arbitrary limitation of 
space. 

Perhaps my most personal goal for the log writing was to establish a realistic 
dialogue with them about their learning style and whys and wherefores of my 
teaching style. Their logs were kept along with their Student Information Form, 
Mid-term /final Evaluation Form that I created to supplement the process. Usually, 
students were given the Mid-term/final evaluation form to fill out themselves 
during week seven of the semester. We then conferenced and negotiated during the 
sixth or seventh week where the student actually stood in such areas as class 
participation, overall progress, and so forth. During this conference over the form, 
in areas that the student evaluated themselves too highly in a certain area, I gave 
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them a more realistic picture. In areas where students evaluated themselves too 
poorly, I reassured them of their own progress and abilities. The daily log was often 
referred to in these conferences by offering checkpoints of progress or lack thereof. 
The whole point of the form was much more than record keeping. The Mid-Term 
evaluation form was designed also as a vehicle to sit and concretely discuss my 
concerns with a particular student who is just getting by or failing. 

The logs also represented my own desire to assess my teaching while in motion 
and not at the end of the semester. The logs represented my desire to remain 
flexible and effective to the pressing needs of the students at hand. 

As a note of caution though, it could obviously be argued that often structured 
journal-type tasks (Richards Reflective 165) are simply an assessment tool of a 
language skill, or they are designed to increase as Richards (Reflective 65) calls it 
"the motivational climate and positive attitudes towards learning and attempts to 
resolve concerns that arise." Some students may still be writing this semester what 
they think that I (the teacher) want to read. Yet, to my surprise and edification, last 
semester they often wrote daring and blunt comments about a particular learning 
episode they did not like or the way in which they preferred that I do something. 

On the other, they wrote positively about what they liked and found useful, 
interesting, challenging, for example a weekly pronunciation workshop. The logs 
are full of humorous and revealing statements about their own styles of learning 
and personalities. 

I have found in both my conferences with students and some program final 
evaluation forms, a few were unhappy and confused, and perhaps resistant to 
learning this new "self-talk" and self-assessment (e.g., " I don't like to write logs; I 
think is useless for our listening. It shouldn't be the assignment; it almost equals 
paper interview."). Eighty percent of the students responded very favorably to the 
extended task, yet some initially naturally resented the imposition of daily log 
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writing and being self-observant; they grudgingly considered it as an obligation 
rather than a useful focus for their own learning strategies. 

4 DAILY LOGS OR PORTFOLIOS?: A COMPARISON 

In trying to convince students like the above (e.g., I don't like to write logs. . . ) to 
reconsider their learning habits, I found Tierney, Carter, and Desai (34-35) 
reconfirming my own experience while also putting it in the proper perspective in a 
section title of their book: "students are not engaged in self-assessment." 

In their goals for classroom assessment and the use of portfolios Tierney, Carter, 
and Desai (34-35) state some of following: "If we want students to develop into 
independent thinkers and successful performers they must have the skills, 
knowledge, and confidence to evaluate their own processes." Likewise they say (35) 
that "teachers can also continually evaluate their own performance and ask 
themselves if what they are doing is truly making a difference in their students' 
growth." They make their most important point when they conclude about 
evaluation and assessment (35) that "assessment (of any kind) should provide all 
interested parties with information that illuminates the student growth that occurs 
as a result of collaborative contacts with teachers." 

Once again, portfolios could be considered another form of an extended 
assignment similar to a daily log. Portfolios are commonly used by teachers to 
evaluate students in a less-graded and more holistic ways. Still many of our 
students believe and come from school systems that record every grade earned by 
every student on every activity every day. What portfolios offer instead is a 
representative sample of a student's work. 

I regularly collect student work instead of grading and combine this with the 
daily logs in my overall evaluations. Research (Tierney, et. al. 1991) has shown that 
a representative sample yields a final score that is not significantly different from 
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that which results when each and every activity is scored. 

To forward still another of my rationales in the use of logs, was to break students 
out of the every day every activity graded background. My reasons were very 
sound: I feel I was more effective in shifting the responsibility for completing work 
and academic performance from me to the student. At any point in time, students 
still want to know “where they stand academically" and what “grade" they have in 
my class. I therefore insist that students keep their own scores and record their 
success either in grade form (i.e., A or 90%) or just "good" to “bad", in many cases on 
a certain listening comprehension unit or speaking quiz. With this procedure, I 
have had fewer complaints from students - and, most importantly, I have the 
student's own account of his or her “grades" if the need should arise. The purpose 
of the log, once again, is to be nonjudgmental and motivating. In motivating my 
students, I am not out to change their minds about their viewpoints of the world, 
but I am out to change the way they see themselves in the role of the learner. 

To motivate the lesser more marginal student, my actions must be designed to 
guarantee an exchange between me and those at-risk students through daily writing. 
In some cases we will meet with the unwilling students; as teachers, we must accept 
the fact that we will fail to change or improve the way some see themselves as 
students. Yet, anytime students accept the responsibility for their work and 
academic performance, half the job of promoting greater achievement is done. 



5 DAILY LOGS AS COLLABORATIVE ASSESSMENT WITH THE TEACHER 

I consider the daily log in every way a successful, collaborative assessment project 
that required more effort on my part, and more on the students' than I initially 
expected. Although my daily logs have an introduction that includes prompts, 
reminders, and questions to encourage students to write, at first, I had to remind 
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students that they should not view these as either limiting or compulsory. Some of 
the focus questions I use to encourage this were: (1) What did I learn? (2) How 
would I have conducted the lesson if I were the teacher? (3) What caused me to be 
interested/ disinterested in the session?, and so forth. It was multifaceted as a tool 
for evaluation and assessment for me, and a collaborative tool in the sense of 
working towards a pedagogical and practical intellectual end with the student. 

6 DAILY LOGS AS RISK-TAKING IN THE CLASSROOM 

For some students, the daily logs were powerfully transformative when they 
become my students' first experience of risk-taking in the classroom with me. Risk- 
taking, is not to be underestimated as a sign of trust and nurture between students 
and teachers. From my experience last semester, what began to take place in the log 
in the form of written risk-taking, began to take place in a spoken way and was 
transferred directly into language performance and verbal risk-taking in other forms 
in my classes. What was not seen in the log, those who ignored the opportunity to 
begin an honest dialogue with me in writing, usually did not do so face-to-face. 

As for this semester, students are encouraged to write honestly and openly about 
the teaching and the lessons or learning episodes that they experienced through my 
classes. Being honest for most of my students, by the very nature of the task, 
requires them to take risks in expressing their views on the topics, content, my 
teaching and 'our' learning. Therefore, the degree of risk taken by each student is 
also influenced by the sense of trust between myself as a reader, and the student as 
the writer. As I have discovered and needs to be recognized by the reader, this is 
something that can only be established over several weeks. In many samples I have 
kept, they begin to 'open up' about halfway through the semester. 
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To keep the momentum going of the 'opening up' process, the log is an 
ungraded task and its contents are confidential if the students so choose: external 
constraints on content and 'right and wrong' views are minimized. In an attempt to 
illustrate that I value their log writing, I read their logs at regular intervals as well as 
ask them to leave their logs with me at the end of a class. As can be seen from the 
log guide, I often give them the last five minutes of class to write in their logs. 

To respond to their logs I use a variety of post-its, short questions, longer hand 
written notes, phone calls, and even gold stars (Brown 1994), which the students 
often find humorous. The longer comments and questions I write are an attempt to 
probe their understanding of the teaching and learning episodes as well as challenge 
their thinking about their own language learning strategies. 



7 USING DAILY LOGS TO MODIFY LESSONS 

Sooner or later, I face the need to modify my lessons in response to students 
whose learning abilities are quite different from the rest of the class or norm. Or, I 
modify to allow for practical things such as more writing space, clearing up 
ambiguous questions, or redesigning the whole approach because of student 
confusion and low success. 

Because of log entries, the movement toward greater inclusion of all students 
has been one of my goals in lesson modification. The focus of my thinking has been 
on what I want students to learn, not simply on choosing a different activity. Often 
student confusion has commonly been on the purpose of a certain lesson. Any 
adjustments should align with the purpose of the lesson and be modified only 
enough to meet the needs of the students. 

Another factor in lesson modification focuses on the content of the lesson that 
might require change. Specific elements deserving attention include the level of 
complexity, the level of expectation for success, the appropriate level of challenge, 
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and so forth. Still another factor I modified due to log entries relates to the method 
of presentation. My options included: lecture, activity-based, small group, whole 
class, cooperative learning, peer-tutoring, and other forms of teaching. 

Finally, I need to know if the modifications resulted in the learning intended: Is 
the student engaged in the activity? Is the student performing at an appropriate 
level? 

As I stated earlier, I am not out to change my students minds about their 
viewpoints of the world, but I am definitely out to change the way they see 
themselves in the role of the learner. As can be expected, in some cases we will 
meet with the unwilling; we must accept the fact that we will fail to change the way 
they see themselves as students. 

The prospect of daily action logs elicited varying student responses. Initially 
there was trepidation as to what it should contain, how it should be written, who 
will read it and for what purpose. The keeping of a log could also be compared to 
keeping a portfolio because it is often my only extended project or assignment with 
students. But more important than the language product is involvement with the 
process and feeling like they are participants in the content of the class. Tierney, 
Carter, and Desai (109) also found that the "portfolio process is more important than 
the product" and that teachers should be cautious about "overriding" the whole 
process. 

8 DAILY LOGS AS INTERVENTION: SOME POSITIVE OUTCOMES 

It is difficult to envisage an approach to researching reflection that is not in itself 
and intervention process as discussed in Van Lier (Interaction 138). The log, as I 
found out carries with it great "pragmatic authenticity" as Van Lier (Interaction 138) 
calls it "user authenticity" and includes the subsets of (a) authenticity of context; 
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(b) authenticity of purpose; and (c) authenticity of interaction. 

Sound assessment and student accountability depend on an evaluation system 
that is credible, fair, thorough, and feasible, not to forget Van Lier's "pragmatic." 
Therefore, I have always used multiple modes of assessment with my students - 
portfolios, formal observation, student surveys, conferences, and self-assessments. 

While I strongly believe that final evaluations made at the end of the semester 
are of great value, they are ex post facto ; the damage has been done. I now take a 
more proactive stance on this matter of reflecting on my own teaching. And like 
my students perhaps, as my repertoire of suggestions, experiences of problem 
situations, reasoning and testing skills increases, my ability to reflect during 
teaching is enhanced. I have often heard teachers with more experience than I say 
that good teachers can take any group of students and shape their learning. Students 
are influenced by their teachers' values 

Learning from and through experience is imperative for students in the Cornell 
setting. From my own in-class research, there appears to be a very strong 
relationship between the amount of their own reflection and degree of their 
success in their language learning. Most importantly, these daily logs provide me 
with windows on their hidden thoughts that would otherwise go unnoticed in a 
rushed 50 minute class. Through this practice of daily logs, I hope to encourage my 
students to develop the habits, skills and attitudes necessary for self-directed 
growth, and in so doing, better understand the development of their reflective 
processes they will need at Cornell to survive. 

My teaching and facilitating student learning are undeniably enhanced through 
the reading of these student logs. As a result of the logs, I see myself specifically 
trying to do the following: (a) find ways to learn more about myself and my 
students; (b) develop more meaningful experiences in which students and I can 
participate with each other; (c) identify or create new lenses for viewing my 
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interaction with my students; and finally, (d) deal comfortably and creatively with 
the inconsistencies within myself and between the many contexts I inhabit. I better 
understand how my pedagogy is shaped by the context of the teaching-learning 
environments in which I work. Always, whether we deal with the classroom 
techniques or methods, the tests, the aims and so on, we inevitably come back to the 
teacher. And so, on this note, I stop. 
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What is a Log? 

If you've ever sailed on a large ship or boat or watched Star Trek, a log is the 
record of a ship's speed, progress, and any events of importance. Likewise with our 
own class, the daily log will serve to keep track of your own thinking and progress 
and things you felt were important in class. This is NOT a journal. It applies 
specifically to what is happening in class. 

Purpose of the Log. 

The most important goal of the log is to build two-way teacher-student 
communication and understanding about your classroom learning. This allows me 
to get regular feedback from you so I can do a better job of adjusting the material to 
your specific needs. 

When you write down what happens in class this allows you to reflect and 
reformulate (express in your own words what I said), reconstruct (systematically 
arrange and build ideas, terms, concepts) from your notes the information you 
understood and even did not understand. When you consolidate (combine and 
join) in a daily way, you will begin to have a stronger, more secure sense of what is 
happening in class. You will also have a record of your own learning strategies. 

things to include in the Log. 

You can write a description of each class, the parts or part of a lesson, the 
ideas and content of a lesson. 

Homework assignments - what they are and when they're due. 

Questions for me for the next day's class. 

Appointments with me. 

What you thought about a particular assignment or video segment, 
chapter of a book, short story, or newspaper article. 

Number of pages you read or columns of a newspaper and how long it 
took you to read it. Why did you choose this reading material? 

Briefly tell me what you read about, write a summary or outline. 

What did this assignment, reading selection, class activity make you think 
about or how did it make you feel. 

Was the class assignment, reading selection, activity to easy, too hard, or 
just right. What makes you think so? Tell me why. 

List a few vocabulary words you learned based on a lesson. Include the 
part of speech (noun, verb, adjective, adverb), meaning, and a sentence of 
your own for each word. 

When to work on the log. 

On some days you will write the log outside of the class. On other days I will 
give you the last 5 minutes of class time to write all or some of the log. Write the 
log as soon as possible after class. 



Possible 

* 

* 

* 

* 

* 

* 

* 

* 

* 

* 
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When I'll read and collect the log. 

Every 3 weeks I'll collect the logs, comment where appropriate and return 
them by the next class day. This is NOT done to correct your grammar and writing 
style. It is doe to communicate with me. Don't expect me to give you back your log 
full of corrections. Everyone must do the log. No exceptions. 

Sharing the Activity Log. 

After the first week we will exchange the logs in class and read what your 
classmates have written to learn how others are doing and to see the class from 
another student's perspective. 

What a sample log entry looks like. 

Remember, that after every class, as soon as possible (so you remember well 
what happens), write a short description of the class: (a) Say briefly what we did and 
(b) comment about what you learned and what you liked. List the different 
activities and segments. You may want to take short notes in class to remind you. 

Comment on activities you especially liked and could learn from, and on 
those you did not like and you think could be improved. I need your feedback so 
that I can teach you better. 

I read your action logs. I like your suggestions and will try to use them if 
possible. If you have anything else that influences your learning that you think I 
should know, please tell me. Here is an example from an entry: 
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Dec 1 - Monday 

Class 51 

1) DID: Today we listened to a story, did some speed 
reading, and listened to a song. I hated the song, but I love to 
sing. 

2) COMMENT: The story was especially interesting. I didn’t 
understand some of the points of speed reading: Why is it so 
important? It was annoying to try to go as fast as the other 
students. 

What did Sam mean by “repetitive”. Sometimes Sam spoke 
too fast. I’m going to ask him to speak slower and explain 
once again “repetitive.” My partners today Yuki and Hiroko. 

It was fun to get to know them. We got a lot of homework 
(pages 26-37, exercises A, B, D due tomorrow) but it looks 
useful. 
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Starter Phrases for your Action Log 



Today we ... I liked the . . . but was confused with the . . . 
I think that the . . . was very useful because . . . 

I don't like it when we . . .because 



Expressing Likes/Preferences/Dislikes 



I'd rather . . . 

I don’t like the way 
I dislike having to 
That was a 

I hadn't though of that 
I don't enjoy 



not listen to the tape twice, 
you write on the blackboard, 
repeat everything I say. 
good/bad idea! 
it was a good idea /strategy, 
watching the video twice. 



Asking for Help 

Making Requests 
Can you help me with . . . 
Could you please 
Would you mind 
Would it be possible to 



this? 

not assign so much homework? 

leaving a a little more time for questions? 

review the answers a week later? 



Requesting Help/Assistance 
Help! 

Help me! 

Got a minute? 

I could use some help with. . . 
Could you give me a hand 
Would you give me a minute 
Could you 

I have a few questions about 



I'm totally lost on this unit! 

I still don't understand, even after we reviewed it! 

Could you help me in the office with this? 

the vocabulary sheets. 

on the vocabulary sheets? 

on the vocabulary sheets? 

help me on the vocabulary sheets? 

the vocabulary sheets. 



Expressing Wants/Hopes/wishes 
I would like to talk with you. . . about my action log. 

I’d like to talk about my action log/ read more/ talk more. 

I wish that I could watch the video again/ talk more in class. 



Asking for Advice/Suggestions/Recommendations 



Do you think I ought to . . . 

What do you think I should 
Do you have any ideas about how I can 
Should I try to talk with him about it 
If you were in my situation, would you 
What do you advise that I 
Do you have any advice for me? 

Can you give me some advice about 
How do you suggest that I 
Can you recommend an 



study this in the language lab? 
read every day? 
understand the news better? 
or just forget it? 
study like this? 
read more about . . .? 

something? 

review this material? 

interesting sci-fi movie? 



Offering Advice/Suggestions/Recommendations 

It would probably be a good idea to. . . review this in class. 

Why don’t you try calling on me more in class? 

How about taking the class to the museum? 
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Starter Phrases for your Action Log 



Writing about What You Understand and Don't Understand 
Showing Limited Knowledge 
I don’t know. . . 



I have no idea about 
I don’t think I know 
That’s/ it's beyond me. 

Why are you asking me 
I haven't the slightest about 
I'm not clear about 
I'm not really sure what 



the definition of "limited." 

the reading strategy you described. 

what your were trying to say about the video. 

I'm totally confused! 

that in class? 

your explanation of . . . 

the context of the video. 

you're getting at when you said . . . 



Stating Ability 
I can . . . 

I’m not able to 
I don’t know how to 
It’s possible to 

I'm good at 

I'm sure/ confident/ certain I'd be able to 



read faster than before. 

answer the questions as quickly as you tell me. 
answer the questions as quickly as you tell me. 
answer some of the questions as quickly as you 
tell me, but it won’t be easy, 
answering the questions quickly, 
do better in class if . . . 



Asking for Definition/Clarification 
What does. . . "horrendous" mean? 

What is the meaning of "fruity" in the video? 

What does the expression "get lost" mean? 

Can you define "debate"? 

Please define what "nolo" means. 

What do you mean by the expression "dog tired"? You said 

it in class yesterday. 

What do you mean when you say it’s impossible? 

Does that mean that he didn't want to marry her in the video? 

What does that mean? 

What do you mean by ... ? 

Defining/Clarifying your own Understanding 
Fatigued to me means tired. Is that right? 

The meaning of "amateur" is. . . 

The definition of "landlord" is 
A definition of "gallop" 

Let me define what I mean by "barbaric": 

By "bumbler" I mean 

What I mean when I say "it was a blast is" that 

That means 
What I mean is that 

Let me clarify that point. According to the video. 



not professional. 

a person who owns property for rent, 
would be to run with long steps, 
barbaric means treating other people 
like a barbarian . . . 
a person who can do nothing right. 

I really enjoyed being there. Is that 
right? 

I won’t be able to come tomorrow. 

I hate this tape . 

All of us need to think about . . . 



BEST COPY AVAILABLE 
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Starter Phrases for your Action Log 



Giving Examples of Something You Learned in Class 
For example . . . the video used the word "profound/' 

For instance, when they . . . they . . . 

Here’s an example 

Let me give you ah example of what I’m talking about 
I can give the following examples 
I have two examples I can give 
I want to illustrate this point with an example 
Another example would be 

Asking Me for Examples 

Can you give me an example of 
Can I have an example of 
Do you have an example of 
I’d like an example of 
Is there an example 



his synonym? 

behavior showing ethnocentrism? 
poor sentence construction? 
how to use this word "reticent", 
you can give me to clarify this? 



Asking Me to be specific 
Can you give. . . 

Can you give 
Exactly when will 
What exactly do you want 
Can you be more exact 



a specific case? 
a case in point? 
this assignment be due? 
me to do in this log? 
with the definition of ... ? 



Asking Me about my Purpose/Reasons/Plans 



Why were you. . . 

What were you trying to do when you 
What did you have in mind when you 
Do you plan to 



explaining the structure of the video? 
made us listen to the tape again? 
asked him for help in class? 
review the material? I'm still confused! Help! 



Asking about Possibility 
Is it possible to . . . 

Is there any possibility of 



review the answer again? 
review the answers everyday? 



Stating Your Needs 

I need a . . . conference with you about this lesson. 

We need to talk about this lesson. 



BEST COPY AVAILABLE 
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S^CUA PwHyUUK 



Afxune: /r/jv/tt i 

6 £a&&: 

Section: ' 



AJ**M ?><*« ■ "ple-'^c. wuf Uo.tnt.rs ; Ac--hon ^75 

"TTfyi ^ht/f^h^y . H<UaJ jjr>_ ft&vj 

^ax^y^mpi. ^ BEST COPY AVAILABLE 
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Mid-term / End of Semester Evaluation 



Name: (first) 



(last) 



Section: 



f. 



Evaluation Period: From 



. to 



Absent: 



_/ Late:. 



Target Environment: Anticipated use, or program: 



Classroom Performance 



Attitude 


Class 

Participation 


Language 

Manipulation 


Questioning 

Strategies 


Effort 


Progress 


Homework 

Assignments 


Excellent 




Excellent 


V 


Excellent 




Excellent 




Excellent 


/ 


Excellent 




Excellent 


s/ 


Good 




Good 




Good 


V 


Good 


V 


Good 




Good 




Good 




Fair 




Fair 




Fair 




Fair 




Fair 




Fair 




Fair 




Poor 




Poor 




Poor 




Has none 




Poor 




Poor 


v/ 


Poor 





Language Profile: Your ability, at this level, in relation to what is taught is: 



1 Listening 

| Comprehension 


Conversational 

Ability 


Grammatical 

Accuracy 


Vocabulary 

Comprehension 


Pronunciation 
and Fluency 


Cultural 

Awareness 


Excellent 




Excellent 




Excellent 




Excellent 




Excellent 




Excellent 




Good 




Good 




Good 




Good 




Good 




Good 


V 


Fair 




Fair 


V 


Fair 


V/ 


Fair 


y/ 


Fair 




Fair 




Poor 


V 


Poor 




Poor 




Poor 




Poor 


V/ 


Poor 





I consider your overall improvement to be: poor fair good excellent 

I feel you have satisfactorily completed the first half of the semester: yes 



outstanding 



no 



Written summary of student's classroom performance and language profile: 


Comments on strengths, and points itiat^need to be improved : 






J? ah^/UL a* 1^- (a^ 


fljL fly 






j Recommendations or suggestions (for further study): 


r ^ \ 








ERIC 



2 ^ 



best copy available 



/hsun i 



m 



Cl 



ERIC 



8 -14 Sep 1997 

Class Action Log 



Sep 8 - Monday 

Class 7 



Sep 9 - Tuesday 

C18SS 8 sC'X'&L. $'(x*kaXA?hA<I X -t 

AfrX A A-^L- fh*. - , Uj-Aa^ <J. 

£/u>-i>*y /l. f -Xy fnosf&i. a*<AJL- ^ZC , 



-f liLO. st- 



jt?U^ syi MyrTX^S-C^ 



fcur»~ foefay, -f ^ 






Sep 10 - Wednesday 



Sep 11 - Thursday 

Class 9 T(7^C?^ cv&- AoXc^aX jtAj tUryXt , l/Sfcd 0 -> 1 > 

yyt^yj ^&x-ti\jL , di-^txA. <M^, CC XA-nCvi £, £h£ Ao^aA , J{ c^j-o^Xa X Ac yiCf'cA ■> 

^ £ZX J cmUo< yix 2naX~ ’i^ccu^A , X 

4U0J* elZ{/Z CaXU- /o C&Ct/\s jUzU/1. -TL^n X. h^Mx* ^t^C^-X XX-O , J 

ACj/U-fit-t -Joe-XXo , 



Sep 12 - Friday 

Class 10 LaA&v- Uf ?J c Xm^l 

(MoicA VU°o - C/W^/r 

7V*rpr / ‘ A- 

^ -6ovrc<r 



1 5 I&I7L Jjj S{/A!/XX P*\, , C? ^ <5^v ~rvr£, 

U^rxoltXVa^Oyr'O^ xth&l% , >$£ f Oxt-'X {ax£ A^yx 

Qxitix&x tn- -oJ'ctix- y 2 &4y t ~£*' X7io^ jj/cya 

l/rh^ ^ ’/vfruyt X&pt- od ^ XI/A^j -yrC 

oU^uXZ &> am^X^aX^'X , JfYa^iA £Aesu 

MzjtU^oX l^lXo AHoX *4 f ZoXcX , 2aJc a- 1 ulA> 

J^yv- /'AsL , Ss( 

(a/*, vC 7* 1/ • 



-\rtAX 

6 
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15-21 Sep 1997 



Class Action Log 



Sep 15 - Monday 



Class 11 






>5 11 ' 

(/JjQ. sfco/Cpr\/ 7 AsC -«7 ^ 

oCi^cu<^C , Jl caXcAs ia/-A&£ X&£ Ayo-t . J )k 

- -A TLdc(_ A yAJtcXoJL & *£"*&*- Jfc 
(jS&Lrlz- ygUytXr irf ^*-/uJXo yh ^y^X^ru- r '^' ' f’-A' y^yrvA^UjX o^tloA wA^^l- 4 

/ay# , M> J ca^ 7 v»6 , S° fcnri / 



Sep 16 - Tuesday 






Class 12 - fl / 

J ^ fftX* 7"W- ^ . A oj^dosU 

^ s^phZji>U^T~ ■ vi * -A>c/W y]cr7^^*^ , $ *'-' ^ ''y ^ 

"* ~ ~*- U 

Ae£- ■<£ y^rPuXJuy . 7z*hss~ J J&yrns Zut-0 XAAy* &y> 

Xfiyz coo-y of Jtcoi'Uy. £y&*A °f AfacA*. 



ftyffY>~ 

h&r* 



Sep 17 - Wednesday 

J* -UrcJAvU Ahx 'Tturv-k ' , tt'i-h*+»\ H Jyk*- #th ncJ* sv&y ttu+c J C. J* /W 

* aM£*«c.A y J*frtA- . (AJ^. a^UAu. 






aCctV 



★ 







rf~*/vf" - 



h' 



'■fc u/vCfc '-SM 



Sep 18 - Thursday 



Class 13 

a/e ^><w^ 2? ca/a'4»J 

3y f ayooy J o^- 



siZoy}. IfcftLAyi*. '■A <y^~ U-y£c6ct&*p_ 
MfAUsr^ *"-J /S'^hr-y 

Jhcai sUL&d • cAc^<>o^opi^/(e. JJ 7 

n&A cayC°Au oy-AoA 
A 'kir.vC tf yO^COyC/L , 






JrU^f /-/crr^tp ^ J XAA&J 0^ 

X ^ fl&C ^s&-0 ' s$t>vC- jf' C44 aJ&C*^* 1 

X f 77^ ^ 

^C^aJJx < <xhrM\J(y As/~ 



<2y^yO-t^O 

d 




;H 



Sep 19 - Friday /n y^d' 

Class 14 

l/J^ JU4&>~dl oA Ao ^C<H> JzirJo y Turn l-r<~ . & •** 'V'ty^ JoacA Jl<2,fo^ XAtA^y\ , 

W ^71^/ AC^ / j / W^- ^ ^ 'Px^TT^J ; 

tUmaJ usvJ jfft 7^* Jody' C<v*^™yt , jitcaACXLjL AcTKewA 

a* Ad ^o ^ic * -i (tf-C&h I* -i C 0 **£-e^ 3 /) A&&U; #kc/cl^.< 

j-l&sJ X° MJA X*y*\J yO^^A/^J^ jC^ak^ ' j i\JC&JL ^J 






/ 



Fall Semester 1997 



Sep 22 - Monday 



Class 15 j 

CCt^TLCM^ 



22 - 28 Sep 1997 

Class Action Log 



Sep 23 - Tuesday 

Cl dlJlccUt X tcdoC XAu . C/^a£^ 

lU^ 

. -fe . &> - Jr *~ - J *-~~ l ^ - 

J ^<yjr ^ ^ &*-&** ^ ^ . 7^/A ^V<wT- 

^ yWe, A cX*~^ byfeAs P-fAM. ^c/i<nrt , i ^ . 

Sep 24 - Wednesday 

J ^cJ.cAed <K -n^lt " &efa* SU^mLc ." ^ ^ **/&&** 

■/jtsCpL »TJt sUnC&l/^K rC t,»-AcJt atZo^s* O^cA ct-0-<kc.x^-t~> *±4U*C t ■//, stS-tM 

Xo 4 eZ XXccr»^ ■ &** +t ** ^ c * stlfi^Ut.- , AZ /* MUiy X 

J -jLruF-t-v /Ajl '/rdt-tomCry ojf ’ Xc c*-Ar&*~£ /> ,. ^JL/ _J aA* ru/ 

'.t/ea- Xik-c " 7M- AOiasA ^Oo -^?<XA ^ 



pn, Jsx^r>~'f>&- , 



Orr/i? 






^Cij-A ^ak_ 'X i 



7>^£ tyfff • / 4U<,C'/&l&C , 

Sep 25 - Thursday 

(/}& oUX 'Mosv/c "True n ot "fifi/se, a//cX' pv^c^ttU^ X/XXe^srj. 

Bd/yiiov* -ti^ZtnszX&rtxolAj^b sU, XAfZ. A/e /3 (X XcXTAtt/^) -XrnpXccrrvrX 

' " ' - ' - - - ^^toe-tfC c^l 'Ctya*4&C t S'* . //o /J 



XXv&C Xo /up As THAO^o Xm cm srAm 
sC^e^ AXu , J /A&^-y AX 



^U7 CXs r X>'- 



Sep 26 - Friday 

° m j A *AUS J& 

U^- «-?««£ ^ «/l-U 

ivuAHjsy & OM^- /Xtu.. Atvt^- yr* ^* y / , 

uj*. *M «**& f» ^ ***• '"far*'**™* rhr ' s ' 
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29 Sep - 5 Oct 1997 

Class Action Log 



Sep 29 - Monday 



Class 19 



ss iy 

A* Ov-M At 7 

<7 I XAoft L . , . 



(M£o£C&L lAjfuU, si* ~U<U£^nj^ OynoC " / 

*77^£ tACflsO c^ 7 

}7LlcC /C /yi^^ j&+^ \J A&U/tfci . 



as) 



Sep 30 - Tuesday 

Class 20 

{y7jL Xo JX 'OW-J s& JjjXT C? 

a^uU>^u<3 , 0-n.yL . tyfXcA Xt CL^ ^ CA^fzX, / yj 

(A^U) TbjX cXjtjf* * J^iayC<^py ^io 7?U^ Xt^t ^Cl'CU^ Xc Xdl &7V, ^CTfat/Achp 

7/M^ 'Cv^eXt 



Oct 1 - Wednesday 

TAnicy/ t &f#<cmcUL , J ^t^Ctyl s£> Acade^x. JA'tA- cJouZa 

^/vok a~oC ^cA-cn^e 

y§4 ^okX . jX ^uAt^ JlklAUsy X ^ 

^ / X^Xv 't'^CCJ ^^C^rryJL CL JLtA-X of s6*«*^*t* * 



Oct 2 - Thursday 

Class 21 

dAJCLO aaCAI^ /-CUiot- Xc XoX&*-~ X& P&Aa& C tl£ C&7/1& cX/l£*dx/ 0~*~ C-A/iA/, 

J W ^ c^y^coO^ ycuU^ cd l l/Y Krr>~ . ^W/X ^4 ^ 

JfauuJA* sf*fis***- ytM', &> yy^^^cUc^- ^ 

u MfruM & &**' y^*- *~ t /r^ 

■fr^s. . '7~yi| JUviHy iU-’tiM i IS’™* . 



Oct 3 - Friday 

Gass 22 

fajj^ ^ <? cC*^x£ cdbtsC s4£/t(MJL& AmAAs<L /rUy^yf L V £ AS }/ % 

2^j> J ^ ■ J ccAc/u xL c™Xe^y , J X^« ^ 

c^^'c^n y&foAy (K jhe^ cyyt p j! /UrfirA £, Ai-ok*™- ■&> ^ JL 



/fif* 'Lo 
aX 












y2^o X^ci/C c siAsixp^x/j^ 



Fall Semester 1997 



best copy available 
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6 -12 Oct 1997 

Class Action Log 



Oct 6 - Monday 

Class 23 

TccLu, Aflo ¥ Jp+Z */ /#. 

'J'jt&ccy Ay XA I <^v 771^ c<m-e£c ■&*¥- yA<T?yn^y¥¥X-ty, , ^ -W-tCd ^/Coc/^CoZ- , Xi/A^- 

J Ma&n.z*L y& /%j£ ^aJL <UX'M yd^ea^cC y&Xj> , ¥¥ A^yJy- ■£> yU^¥e^a^C 

(/j/\p. f ¥ / &*> A tZo n-&£ A&l'-Z 7! I/- s -.. Cv-xrr-ty&T- A y&A^ety&X ^c**p 

7 . t/- 






Oct 7 - Tuesday 



Class 24 

0 ft t I n ,Z yn^^y, C^y^U a*v*+*4fy<? *f C /S A' a* *< CAye&i -f 

X ^0 pfoLoC , Xr^fOMAf. -A pA' 7rvxyny 09^-*- / j, 

htoA^ <koAy(t¥~ y^ eyfCv^atuyL »t£ • 7^ L A -^KcA^krX t 

J cUc&v-W ydUc'^fuA yly^ylAy C ^<, . J AaW Jo X«^ 

Jg Ji7(^ yCo Atr^Jy<AyLy, . #»cC J ^ ^ y^CfOzJk^ 

yfafQ % tirC* ' ftrCA<~{tV . P&L ycU // 






S& 



Oct 8 - Wednesday 

L-i Aa)c^(cAj-oL' 'Cht 'TyiMV^A- . OtxfL. pAy^J <y(a^ ^ J/p 'U/C'^> 7w^ J\0^c/( 

U/rvC/Os^yZsCc^ C'C ^ '7?^ ALyk^tO siAf^jZs lipy^Z 7 7^0, 7^>.7l’0 , 

¥U- r XA< 7 f >< >-<-</'- c/i/tZcJ^ . 7Au^ *>{ . CthJti-A:^ 

-£*pay^A y^rCoJ<J^7Zy c*^* t *ft AA , c ^/W ^ >^iWC , A. J/ 



Dct 9 - Thursday 






s 25 . 

^ &*AA**C $XZ*X*pu« . iMMh*** 

-A yd^rrrUyfcUp. , /^£^v *y,y>M A ^ ^A- tyAg&fr*^ 



^/yi \-ti'7'fc/(i. Ct/lCyrxX a-r-rL- 



Oct 10 - Friday 

Class 26 

>ir»^‘ V y^/Z^U^ To nttA^ 

^W<k4^i . -jz&uA&Z/i &y> Jf C < JU>1 / ;i /^ C^rfyflZ y& AcdXh- XXo -d^yf^yAoe// 

yOV-iX?^ y4'/7uX& . ^ yl*.sti> s^y&r^ cJXaa . J oCcfi^^ecyC f^rrUt^cAis, 

Xa JwuXy O^pCUsr^ . 



Fall Semester 1997 



13 - 19 Oct 1997 

Class Action Log 



Oct 13 - Monday 

Fall Break 



(U J ^ X /V.Y. 3^ . J 



_ - V / 

j W ^ A^O/uy,. 

JTU? c+*Ul«* 'CdU -A finite cl ^ TiurrtA*' Jtn - 



J 



CA/V~r-' 



Oct 14 - Tuesday 

Fall Break ^ * * 

J ^UcUd ^Ukz.j. - TU^ J ^ 

^ J t 3 e -t^. ^2 . 7/^ve TTVlsny, ^tul^yUc /CMx, , ~t ■*• 

J dmX > ' 



^C*ML -ltd 



Oct 15 - Wednesday 

Jl day . J ^ -led?£ do Jo>tc~, ^atica&usyp 

. 0/d^ud<L£. -yr l^t 

jlXlld sud&t '& e ~ -7l^-e^~ , 



<2^2 



Oct 16 - Thursday 

Class 27 . 

(y\j- X^u ^ sCiy\*lt Urlod BB1 A xUa^xol ■fe'L , J -TW^ 



' jP/M-Q^y . ,, , J* old . 'fA&o-^As e*. CtMAXcd ^ca ■■ t J feco^el 

tAf&tX /fo-l -40 ^k£ jaXto-nt^c^ cdclm dyt- de~crl z <' x ^ ' ?r ^ 



Oct 17 - Friday 

Class 28 
CosflL 



x iiuajr 

1 M 



/f ^ kJf %**. UJmo* j 

Ats!^. / 1-eJ I4M jft M-w/^/ /» Vjtr&K, g 






Fall Semester 1997 
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20 -26 Oct 1997 

Class Action Log 



Oct 20 - Monday p s J Sa/cy .* Unit ¥■ 

Class 29 ' * 

. Jl ^ <J easru 

l J/^c/y/t Jl ~nMo/ Jo s&*r?rU/C/^^j^ jn^JoA^cJJ^. . $77 c£ Ct^>^ 



Oct 21 - Tuesday /\ 0 & 

Cla$S %hz Mf» -W #e 

<^tP*6i7y^ ^/uw-p/s '$ ohU. Sie&U 36 Jfcjfrn*A&* c£ , <&) 

*04Ur cutt 4 ^m~JL M*U* , ^ ^ . 7M. c^i^a/ca^ M^u- 

JX fl4&C£rt*Qs*~' a* \J & Tr^Qsr^ ^CtyQ^ y£> . 



Oct 22 -Wednesday 



Cs^&sdo *CO » TAM. 






‘a> ' o£^a3L^ 



Oct 23 - Thursday 

Class 31 SQ c .p c (hantie/'s in- TM. //en/C 3 2 

/• Curses . X/ X 

sZc £A&Li Apui&o , -It 
^ , ptUiA CJrrryfutUrt • ALesX J 

3 .PytAcUc. /uml . J!cv~, jrM-. , 



2 



A7(lrl&&jy Offfis, 



Oct 24 - Friday 

Class 32 PYHAM/PS ;#8 

H-£(Lc>Cj£i/% L4 2 $ 

0/onicr> z, ^ / p ^CiU^too , Pie ftesTung /Vea, //ec/ecs**- , 

A3xol»rJiyj OpUruF* 6 ~cvfls> , s£aZ /iM. Content CVC^O 0-^ AnXlt&iZ £ 

33 *' x p e^AAcJ ^Aapw^c^ X'te- -Mecce^j »jf Ct><-a.~ Co/a, . 



z 



Fall Semester 1997 
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27 Oct -2 Nov 1997 

Class Action Log 



Oct 27 - Monday 

Class 33 pYPiA/J/PS // Js t/te/'C * Usxn£c£ of ? 

Cc^V-UdeSL XAj. J V^. -J) r>_ SA^/y^'^' *7" & ft 

ftOL &rnsicX&i 'dfi ^ . 

J As lMli /3 ~AoAtt *Xq ^ *Xt*A ? 7 L& 



Oct 28 - Tuesday 



Class 



34 CJ/ftC fa ^X-lct * 

aaOi< PYF/fft/PS : a /W 9 &y^ rU uj, 

i 72^^ ;& s&onn, A ^ ^dt07^, X ^Xe^aa^A to-AA 

/ / r .. / -x , 



J 72 /JtrL AO ^ Ao 0^-62 

day* * a* Az*^ r it ^ayc q, 

^/l*0-r*K ck, tftjt PMspA, /^Slt * 






Oct 29 - Wednesday 

J? /7l£ sZLc/tfTyC A*\ X&UZCJJ . c/uAcAi&r^ 

ActA^cA Ac j6Axis y ^tV , tA JAJpLsti C&L&C X& LC+\ cAp2A2xAxtx\ £ A 

M -UA^o (K ' 7 ud2.: ^/MSU'An'A' ' f 



Oct 30 - Thursday 

Class 35 

OUz/U^ (aPm.^ U P 2 -2 A ' pu> pose- Pnesfcr^s 

}X tv-e^o ^x/L x^iXi^Asr^ Jyox o . p&uy A> soa^- " ■, A Aa^> 

7*. OcJsCi ' yt* v Tsja.&<2£- . / *v -As<Ji,fr (jcoao^o , 2 UsJ/Z4 yt^xXfi^siA A# JO&O*l0*t*\ < £_ 

Asr^jXAt-sy^ . P c( J 2 aA' w SlJyC'Jtv^ / A^Pt sO*rpX>y. 



Oct 31 - Friday 

it >// • ft ft /^e (sf/i^e-tp /a,ctx£,</ .'/&? fi/uc Uxcty ■ 
j ™ya<sfc A ' XU. J cX> tA. uuuj Jo 

(2 plOrrtW-' xto 

/A QsCP&tv~e£sr^ f y<2^o gs%f-Cs\_ 7?\s.s\cJ 



/ ocPt 



J r S , > 0 V r - • - 

\^Xc^A Os/u^j. y^A M XJb^ p^Xys ■-• 






Ax) 



Fall Semester 1997 
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3 -9 Nov 1997 

Class Action Log 






Nov 3 - Monday a 

Class 37 CVT'&Cekl sC4s&4oL 

/tyUvxcC &.C'6is-<Sc£- fjtOL — P f . 7 — 

^ ^ J c*~ , J r ^ 

^ c^Uo^t , X 



AA jfroA 
/o t 



Nov 4 - Tuesday 

Class 38 ft . P.3 



poA - hn^ucky 

j! Cj3^~ -£?^^^CSz£ ^a/icyicA/i& 't* 

j} A sUHtA 0& ■fP^6Ce*^CZ /Zo J),c£ #- s06C*?l /n a- ’Uj/ jOtnrK&Z&x.*^. . 

?r&- t J c4**S*( jiJt'Z w-&t^oZo , yCLoiS- 

/no-A-C. s2-£? x -< L -&' . 



Nov 5 - Wednesday 

/%W-i “ lAj-Ptn- Hasny, A/^C S3-Z0j> v 

T^/C -W<fc*£ ^ 2 

Jt cOf^A aaMcsCl ^ey T^X. 

i/ J am X?u . Ai 



Nov 6 - Thursday 

Class 39 ^ ~ /# etfO AcV /W » £ ? 

jj Jt C#torv&^ f %£ uM^ 1 ' v '^/ 

i 7?y A*ZaCa.« A-Aitl m J*A6a Je/ne- . 

jU £^ 70 ^ , Pfc*. J Atva^yt 

J. CCLrjC sOojCZr^ a^^AAoCr^. . 

Nov 7 - Friday 

Class 40 A AO ChAsp&t 7 - Qg-U-^-erua 
Jx%^AizAxU.cryx ^ J^itcoiZ. 

aOatvcM^-^ SAJL ^ 



J oTi'A^cuAA' Ac 

/3£/:AU<A1ljL_ ^IaAoaJ 1 si 



c/&-Aa3c*lX- ~* y 
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Nov 10 - Monday 

Class 41 O/aJ/rCcrx/ 7 - 7 trv~e _// t owiy. (A/-&vl 7 ht£ 

pYPLATi/O S : / 3 

0O~/iat c^u/r //■ J W>X- J) 

/ 7 jl sriMot c^rx,ah\ZxAZJr^ Xo AeTn&t/u/ \y . 

JJf ^tt/2 > 



Nov 11 - Tuesday 

Class 42 t y^ZlTi 0 ~ AM- <mC &71 (JL 

f’lyiawJeyt- J / 5“ CXrv&i'f a 
( jmAJcfrx ^y^uoCo / Cjo^. l/'c/e/tce- 

7?udzJ-^ mkasl*- C&vucst , J <Afa~r & -AcAjAr- AL 

A7i£- 0&asCo-pst*A ^ yLA^JC J ca^rx- yeA JCte- 
ye/loTCo • Av-4&t\As/~jj Ao -O y/l-A^rr^O tnx 7" v [/ ^ 



Nov 12 - Wednesday 

fi'A&rT' &><>/& A &yX<AA fsxJZ- 

LJCC^X SUr>7TjJP<^-& , fl/MlAf, prxfXc-j Aj -An 

^&suAy*v . &«. /C -XJ&AtxCA-jf' cAffestjestL^ JbZtis-e&rL- 

£vA'A- O yf £ji&rr\- s**> _^->. 7M , 



Nov 13 - Thursday 

Class 43 C/ 7 /V . 70 _' /JofcA- 

C/J7/ . / J '. ^caJLJ AA 
6-oAci-cctZur>x yt~^ $Aasyx^£ Jj 'vAamj. feeJ. . JU A^> 
0?\fL ^CUTtC £?ifL 

fxnr\ AjusJiJk 



d 'v4 a/ ^ y4^a c/ /t/uS^, 



Nov 14 - Friday 

Class 44 (/^QW~ 

Uftrw 



1/iyCl 3 - Hz&a 

PhOMU- wy WW^ Ad /J oe . &«Z yc^l cttuju . 

X o4 rxiA XTutJl JA AzX/z* -MsQ. -■ Ahf*”*- *“* % 
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17 -23 Nov 1997 

Class Action Log 



Nov 17 - Monday 

cuss 45 AAO?-: tfWAStO/t - 



3 Tre-ruk , 

t*~ ~}u*f ^ ** 

7 'A.h.t.-- fa* , ~ / 



Nov 18 - Tuesday 

Class 46 c A " • March' hO - Ja^o* 

fj f-j . if 3 B ~ [_ -® ■ /7 As - AAo/'#- //'s ^ 

e^ua JMzUry A ^hu ^juAe. Xo X™ ^/L / 

(JU (AM njXC* U . 'T^rrvty . 



Nov 19 - Wednesday 

J a ^Uefr'X &<* A <^2<2. -t^e^r 

^// s/-&c£' a. J/t/~^eC AAUk/* &&C /\./is&\, ^ ctx/ SUj A-c- • 

£** &hrM Ant XtAe^'l^crv^ Ai pSl&AkirC *-Ace o6l/™- 

, Jl Jl*' fr^jU^rXcX, AoU/-/^--. 



/MJL AS^-l 



e. 



Nov 20 - Thursday 

Class 47 J n. 5 cd^e Bdtti<r^ 4~ 0&ll/<r\ Jtjecf^ 

Ahjt eAk^L ofay J ^fi«*AC Ar^t/Au'^p. Cd /.!// A /cj£//S 
yPcoJA . $ '"'^2 tC**r£ , J! A sis€A*^ yAaXA , 

PtfrriA> Qsn cA cXt&uc* ?r^c .UtfXA . 



Nov 21 - Friday 

Class 48 C.hh.^ /J3- V*- -3-00 

//JS/P£ BP/T/O/A 4- / TPOPpl B PB P/l PjsJ 

/c£.y C/T£aA tm/l Ur/i&^iSL J i^S&sn/ X> ^0 • 

“J h& su/oi -c*^, / 2<2 CtZ-A-O^U-fr. ^*3 J0&.&A % J -px/CV^- Xd y^Ay&r^B. 

Xst(A//3Cur-r- XhwA Jl CJL* t*3o /^£su£- , 
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STUDENT INFORMATION SHEET 



PLEASE PRINT NEATLY 

FIRST AND LAST NAME KuriCj ~ Joal 7 KjWy 

CLASS SECTION: =# 4^ 

PRIMARY PARENT INFO - YOUR PERMANENT ADDRESS OF YOUR HOME WHERE LETTERS 
CAN ALWAYS BE SENT (AND REACH YOU) IN THE FUTURE: 

/&£ - 2 3_3_ Ru7a qR< bon - Aojig. 

£&quL 

Korea 



PHONES: PERMANENT WORK OR HOME 

WORK __ 

HOME <22Q. &2 JL — IAAR. 

OCCUPATION/IOB: 

FIELD OF STUDY OR MAJOR IN COLLEGE YOU ARE STUDYING OR GRADUATED FROM: 

_ Ogpgtfrfotfgjqf-- _ B. O 

UNIVERSITIES OR COLLEGES YOU ARE/WILL APPLY TO AND FIELD OF STUDY: 

s? 

— — — —— — — — — —— — r —— — “ “ 



HOW LONG WILL YOU LIVE /STAY/ STUDY IN THE UNITED STATES: 

Z_yeatL — <?loorf yr* 



MY STRONGEST ENGLISH SKILL IS: 






MY WEAKEST ENGLISH SKILL IS: 




THE ONE SKILL I WANT TO IMPROVE THE MOST IN IS: _ . N 

. ( /3c (r/ce. ^ Speakep' ) 



ARE YOU STUDYING FOR THE TOEFL? OR OTHER TESTS?: 




MOST RECENT TOEFL SCORE: 

SEC 1 SEC 2 SEC 3. 

TOEFL SCORE YOU WILL NEED IN THE FUTURE: /f&C? 
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